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COOPERATION BETWEEN PARENTS AND PRIMARY SCHOOL TEACHERS
IN OVERCOMING THE READING DIFFICULTIES OF PUPILS WITH ATTENTION DEFICIT
AND HYPERACTIVITY DISORDER IN PRIMARY CLASSES

Nowadays general education schools are increasingly focusing on the development of inclusive education ideas through a
variety of social pedagogical assistance measures. Pupils with attention deficit and hyperactivity disorder (ADHD) in primary
classes face with learning difficulties (most often with difficulties in reading), often have problems with socialization as well as
difficulties in communicating with their peers. Cooperation between parents and primary school teachers in coping with learning
difficulties is one of the key factors of effective social pedagogical assistance. The article analyzes the data of qualitative
research which reveals the peculiarities of educational difficulties of social pedagogical cooperation, while helping to overcome
difficulties (reading) of pupils with ADHD: content, forms and conditions of assistance from parents.
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Introduction. The rapidly changing society, new
economic and social challenges, taking place worldwide,
raise new goals for the education system as well as the
quality of education. The quality and effectiveness of
education are being analyzed increasingly in the contexts
of access to education, equal opportunities, social inclusion
and cohesion. In today's schools of general education, a
great deal of attention is paid to the development of ideas
of inclusive education through various social pedagogical
assistance measures. The new "National Strategy for
Education 2013-2022" states that "some parents and pupils
are dissatisfied with the educational style which prevails at
school, and prefer to have more alternatives in the
education system, which are aimed at improvement of
individual capacities and personality development. This is
especially relevant for groups at risk of social exclusion,
children with special educational needs, who are difficult to
integrate into the overall learning flow and remain beyond
the scope of many social processes "(The State Education
Strategy 2013-2022, 2013, pg.6). In primary classes, pupils
consistently lack communication and cooperation, the
fundamentals of successful learning are laid, therefore, an
educational environment, that is fully inclusive and
supports each pupil, becomes especially important. Such
environment at school is important for pupils with ADHD,
as a constant lack of attention, poor self-regulation during
lessons prevent learner from grasping the content of a
lesson, often disturb the work in class, as a teacher gets
distracted from the planned content by providing additional
time for discipline for pupils.

While emphasizing the importance of social pedagogical
assistance for the education of pupils with ADHD, not only
conditions, environment and means of such assistance for
overcoming the learning difficulties are addressed, but it is
also concerns about the content of cooperation between
parents and teachers, in order to highlight the relevant
aspects of effective cooperation with pedagogues.

After summarizing scientific researches, it can be
stated that researchers are becoming more and more
concerned about the educational difficulties of children with
attention deficit and hyperactivity disorder, assistance
measures, opportunities of creating integrated school
environment, the importance of cooperation between
parents and teachers. However, there is still a lack of
researches, aimed at helping to overcome the learning
difficulties of pupils with ADHD, peculiarities of cooperation
between parents, and teachers while helping pupils to cope
with reading difficulties.

Pupils with attention deficit and hyperactivity disorder
have been studying by researchers in Lithuania for several
decades from various aspects: AliSauskas, Simkiené
(2013); emphasized the empowerment of pupils with
attention deficit and hyperactivity disorder by promoting
their participation in the educational process; Justickis,
Gervyté (2011) researched child behavior disorders and
the need for support to parents, in the presence of
psychological problems of child's behavior in the family;
BeiSiezé (2008) analyzed parents' experiences in raising a
hyperactive child and the process of support to them;
Ivanauskiené, Motuzyté (2007) researched the factors,
determining the social exclusion of hyperactive child's
family; Rupsiené (2000) studied unwillingness to study as a
social pedagogical phenomenon, etc. In the scientific
researches which analyze learning difficulties in primary
classes, reading is identified as one of the most common
learning difficulties of pupils with attention deficit and
hyperactivity disorder. On the other hand, Petruziené and
Gabalyté emphasized the benefits and educational
significance of reading; the authors researched the
promotion of children's reading: activity aspects of public
libraries; V. Indrasiené, E. Kapociaté (2008) studied the
possibilities of using reading strategies in the work of a
social pedagogue in solving social and pedagogical
problems of adolescents; D. Andriuskevi¢iené states that
the practice of reading at home has a significant and
positive influence not only on reading achievements and
the ability to express one's thoughts, but also on interest in
reading, attitude towards reading, attention in class and
promotion of learning motivation. The latter author's
research emphasizes the importance of cooperation
between school and family in order to help pupils overcome
reading difficulties. Close cooperation between family and
primary school teachers in promoting the learning
motivation of primary school pupils, while helping to
overcome various learning difficulties, enables to create
and nurture a supportive learning environment. Recently,
many foreign and Lithuanian researches, which have been
analyzing the conditions and factors of inclusive education,
emphasize the role of a coherent parent-teacher team, the
importance of their coherent solutions and consistent
factors. While analyzing the four stages of behavioral
correction, in order to ensure an effective behavioral
correction caused by hyperactivity, Ramanauskiené (2009)
emphasizes the importance of a team, consisting of
parents, teachers, doctors and behavioral specialists
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studied the role of musical games in the development of
positive behavioral patterns of hyperactive children, state
that the integration of all class parents into the educational
process is significant. Burnstein, Klomek and others' (2015)
researches reveal family support and, in particular, the role
of a mother in overcoming the problems (prevention of
bullying) of social welfare of pupils with attention deficit and
hyperactivity disorder at school. While summarizing the
results of the research, Feldman, Reiff (2014) state that, in
order to provide effective help for pupils with attention
deficit and hyperactivity disorder, not only a close
cooperation between teachers, doctors and parents is
important, but also a timely and qualitative parental training
on possible measures for helping children. The educational
aspect cooperation between teachers and family is
revealed in a research, accomplished by Booster and
others (2016) [20], regarding the assistance of hyperactive
pupils while doing homework at home. In this research
parents' cooperation with teachers and a qualitative
assistance for children while accomplishing their homework
are identified as effective tools for overcoming the
socialization ~ problems  of  hyperactive  children.
Emphasizing the importance of social pedagogical support
for the development of pupils with ADS, the learning
difficulties are addressed not only by the conditions,
environment and means of such assistance, but also by the
content of cooperation between parents and teachers, in
order to highlight the actual aspects of -effective
cooperation with pedagogues. By summarizing research, it
can be said that researchers have become more and more
deeply concerned about the difficulties of developing
children with behavioral and emotional disturbances,
assistance measures that have integrated the opportunities
created in the school environment, the importance of
cooperation between parents and teachers. However, there
is still a lack of research aimed at helping to overcome the
learning difficulties of pupils with ADHD, the peculiarities of
parenting and pedagogy cooperation, helping pupils to
overcome reading difficulties. In the research its problem is
formulated by a question: what aspects of cooperation
between primary school teachers and parents are significant
in overcoming the difficulties among pupils with attention
deficit and hyperactivity disorder in primary classes?

The object of the research — cooperation between
parents and primary school teachers in overcoming the
reading difficulties of pupils with attention deficit and
hyperactivity disorder.

The purpose of the research — to reveal the
peculiarities of cooperation between parents and primary
school teachers in overcoming the reading difficulties of the
pupils with attention deficit and hyperactivity disorder.

Working methods: analysis of scientific literature,
individual interviews, content analysis.

The Methodology and Methods of the Research.
The results of the research are based on a qualitative
research. 2 interviews with primary school teachers and
pupils' parents were conducted. A semi-structured
interview was applied in this study. A criterion sampling
was used to select the informants, which enabled to select
them according to a certain attribute. The main attribute is
the parents of pupils with attention deficit and hyperactivity
disorder (- hereinafter abbreviated in the text as — pupils
with ADHD), and primary school teachers who teach these
children. The criterion sampling is applied when sample
units from the population are selected according to the
criteria set by the researcher. L. RupSiené points out that
"a method of criterion sampling is very effective, as by
means of it a qualitative data is collected" (RupSiené, 2007,
pg. 31). The sample of the research, using the interview
method, consisted of 10 informants (5 primary school
teachers teaching pupils with ADHD and 5 parents of these

pupils). A small sample was chosen to reveal the
peculiarities of cooperation between primary school
teachers and parents, raising pupils with ADHD, in helping
pupils to cope better with reading difficulties. In a
qualitative research, the main point is not the size of the
sample, but the skills of the researcher and the informative
nature of informants (Bitinas, RupSiené, Zydzianaité,
2008). During the research it was communicated with the
headmaster of X progymnasium, who was asked for a
written permission to conduct a research in his educational
institution. Then, it was communicated with a social
pedagogue, who helped to arrange the time of the meeting
with parents of ADHD pupils. The social pedagogue
forwarded researchers to primary school teachers in whose
classes pupils with ADHD learn. It was also contacted with
primary school teachers, the purpose of the research was
introduced, the peculiarites of the research were
discussed, and the confidentiality of the data was
examined. The survey was conducted in March-April, 2016.

Primary school teachers have been chosen because
reading difficulties of ADHD pupils are noticeable as soon
as they start attending school. Primary school teachers
communicate with children almost daily, have close contact
with children, are likely to notice learning problems in the
first class, communicate with children's families, therefore,
have experience in the subject and may reveal a lot of
detailed information about the phenomenon under study.
The statements of informants — primary school teachers
are coded in M1, M2, M3, M4, M5. Parents have been
chosen because they are the most concerned about
helping their children with ADHD, know their needs,
problems, and have experience in educating such children.
The statements of informants —parents of ADHD children
are coded for T1, T2, T3, T4, T5.

The semi-structured interview with teachers covered
the following topics: primary school teachers' initial
knowledge about the learning difficulties of ADHD pupils;
ways of cooperation with the parents of ADHD pupils;
teachers' assistance for parents of ADHD pupils. The semi-
structured interview with parents covered the following
topics: parents' information on the teaching / learning
difficulties of pupils with ADHD; methods of cooperation
with primary school teachers; the help received from
primary school teachers.

The interview went smoothly, on average, it lasted for
one hour with each primary school teacher and parent.
During the interview parents and primary school teachers
felt free and could answer questions openly. The interview
was recorded, therefore, there was no distraction during
the conversation. A transcribed informants' language was
sent to informants by e-mail and the permission for
analyzing the data was obtained.

The content analysis consists of four steps: 1) multiple
text reading; 2) the exclusion of manifest categories, based
on "key words"; 3) categorization of the content into
subcategories; 4) interpretation of categories and
subcategories, and justification, providing evidence by
extracts from the text (Bitinas, RupSiené, Zydzilnaité,
2008). The received data array was analyzed in four stages
on the basis of content analysis method: multiple reading of
responses, search for semantically close answers and "key
words", then — interpretation of constructed categories and
subcategories.

The results of the research were obtained using the
content analysis method. Content analysis is a valid
method that allows you to make specific conclusions based
on the analyzed text. In terms of similar meaning,
informants' responses have been grouped into categories,
while category content has been subdivided into
subcategories. The results of the research are interpreted
and based on the grouped data and text evidence. The
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content analysis consists of four steps: 1) multiple text
reading; 2) the exclusion of categories of manifests, based
on "key words"; 3) categorization of the content into
subcategories; 4) interpretation of categories and
subcategories and justification from extracted evidence
from the text (Bitinas, RupSiené, Zydzitnaité, 2008). The
resulting data array was analyzed on the basis of the
content analysis method in four stages: multiple reading of
responses, semantically close-looking answers and "key
words", then constructing categories and subcategories,
and then interpretation of categories and subcategories.

The Research Ethics. The research was conducted
referring to the ethical requirements. It was ensured that the
provided information would be used for research purposes
only. During the research the ethical principles were complied
with: benevolence, respect for personal dignity, justice and
right to receive accurate information. Every informant had a
right to decide on participation in the research. The written
consent forms were submitted to the informants, confirming
their consent to participate in the research upon signature. In
addition, the confidentiality and anonymity of the received
information were ensured to informants.

The research results and their interpretation. In
order to find out which reading difficulties of ADHD pupils
primary school teachers encounter with, a question "What
difficulties do you experience when teaching pupils with
ADHD?" was asked. The following subcategories were
identified in the category: The difficulties, encountered by
primary school teachers while educating pupils with
ADHD": difficulties in focusing on reading activities, slow
reading, problems with motivation to read books, self-
regulation issues, a weak learning motivation.

The greatest difficulties arise while pupils with ADHD
are taught to read, due to their poor focus on reading
activity ("<...> frequent text write-off errors, misspelled
letters" (M2); "do not read the task to the end" (M5).
Primary school teachers confront with slow pace in reading
of pupils (""<...>read slowly " M1), "hyperactive pupils read
slowly, work slowly, during the lesson they are not on time
with their planned work <...>" (M5). Informants have stated
that they have to devote their extra time in order to make
children interested in reading ("children no longer want to
read books, they spend a lot of time on computers" (M2);
"<..> if a child reads slowly, he is less fond of reading
books <...> "(M3)", much needs to be done to encourage
children to read "(M5). Similarly, almost all informants have
highlighted the problem of concentration of pupils with
ADHD to learning activities as a major difficulty in teaching
reading ("cannot stay focused on learning activities for a
long time" (M1); "<...> while reading during a lesson misses
a line which has been already read" (M3); "does not focus
attention on a finished task, does not do it to the end" (M4);
some informants have distinguished behavioral regulation
as a disorder in teaching children to read "are unable to
control their physical mobility and calmly sit at their desks
for several lessons, 45 minutes each" (M4 ); <..>
hyperactive pupils have low self-control "<...>" (M5). The
analysis of the interview data has revealed that while
teaching primary class pupils with ADHD to read, teachers
are faced with a low learning motivation of these children
("hyperactive pupils have low self-control, they do not try to
learn" (M1), "<...> children often fail at school, therefore,
their self-esteem deteriorates (M4)., "are unable to learn,
therefore, their learning motivation weakens" (M5).
AliSauskas, Simkiené (2013) state that it is very important
to notice the difficulties of child's learning, especially in the
primary classes, as a teacher can help to overcome
difficulties; otherwise, if a child does not receive timely
assistance, there are severe psychological and social
consequences of these phenomena.

The analysis of interviews highlighted the difficulties
faced by primary school teachers in teaching primary
school pupils with ADHD to read. Teachers need to spend
more time on reading peculiarities of pupils with ADHD,
because, as the results of the research of primary school
teachers show, these students are slowly in reading,
difficult to focus on reading activity, have behavioral self-
regulation problems, do not get involved in tasks. Also,
teachers should pay more attention to motivation of
learners with ADHD, because low self-control, learning
failures, low self-esteem also results in reading difficulties.

The researchers agree unanimously that a high-quality
care for pupils with ADHD is only possible if parents, not
only teachers, are involved in this process. Aleksiené,
Tamuleviciaté (2007), Ramanauskiené (2009) emphasize
the importance of parental involvement in the educational
process and the need for their cooperation with teachers,
for providing an effective social pedagogical assistance.
Therefore, it is very important to ask parents what kind of
reading difficulties pupils with ADHD face at school. The
analysis of the interview with parents has revealed the
following subcategories in the category: " reading
difficulties of schoolchildren with ADHD at school, noticed
by parents": they read slowly, children read by syllables,
read incoherently, stutter while reading complex words.
reading more complicated words. Parents who raise
children with ADHD notice that most of the problems arise
when their children start learning how to read. The analysis
of the results of the parents' answers has revealed that
their children read very slowly ("children read slowly" (T1);
" read slowly, do not remember what they read" (T4). Also,
parents often mentioned that children read by syllables,
"'<. ...> although he is already in a third grade, he reads by
syllables "(T4). Other parents notice that their children read
very incoherently, hardly retell the text (" <...> read scrappily,
<...>" (T3); "lt's difficult to collect words by retelling and
writing, short answers" (T5). Some parents point out that their
child stutter while reading complex words "<....> visit speech
therapist, complex words stutter <..> (T3). As with primary
school teachers, parents also notice that children with ADHD
experience reading difficulties.

Referring to the research results Booster and others
(2016) state that the involvement of parents in the
educational process is one of the most effective means of
solving socialization issues of pupils with attention deficit
and hyperactivity disorder. While seeking to find out how
primary school teachers cooperate with the parents of
ADHD pupils, while tackling reading difficulties, teachers
and parents were asked about mutual cooperation. 5
subcategories have been identified in the category "
Cooperation between parents and primary school teachers
in overcoming the reading difficulties of pupils with
attention deficit and hyperactivity disorder ": mutual
agreement between teachers and parents to encourage
children to read books; mutual agreement between
teachers and parents to encourage children to read books
aloud; mutual agreement between teachers and parents to
encourage children to learn by heart; discussing the
benefits of reading books with parents, consideration of the
tasks prepared by teachers with parents, parents'
counseling on the selection of books for children. The
results of the research results are presented in Table 1.

All primary school teachers who have participated in
the interview state that they actively cooperate with parents
of ADHD pupils, by encouraging children's motivation in
reading books. Teachers and parents agree to make
mutual efforts to encourage pupils to read books; "<...>
during the meetings, referring to the number of stickers,
parents see how many books their children have read, then
become anxious and begin to encourage their child to
read" (M4). The results of the research, provided by
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AndriuskeviCiené (2009), confirm  that parents'
encouragement to their children to read has a positive
impact on reading achievements as well as on
strengthening learning motivation. Several primary school
teachers have distinguished an agreement with parents to
teach children to read books aloud, as an effective way to
read books ("<...> we talk with parents to read books
aloud at home" (M1); One primary class teacher has
noticed that reading abilities of primary school pupils are
improved by learning poems by heart, therefore, as the
informant notes, she talks and encourages parents that their

children would learn some poems by heart at home. One
primary class teacher devotes much of her time discussing
the benefits of reading books to learning results with the
pupils' parents; another tool, identified by informants in
promoting reading, is the consideration of teaching tasks that
are recommended by a teacher with parents. As the results
of the interview with primary school teachers have revealed,
the majority of teachers advise parents on the selection of
books for children (" <...> we talk with parents about what
books to choose for children <...> "(M1); ,, <...> parents
also buy new books to school "(M4).

Table 1

Cooperation between primary school teachers and parents of ADHD pupils, in overcoming the reading difficulties

Category Subcategory

Supportive statements

Cooperation between
parents and primary
school teachers in
overcoming the difficulties
of reading among pupils
with ADHD

Mutual agreement between
teachers and parents to encourage
children to read books

"l introduce parents to the learning results of their children, we
discuss together how to help them, for example, to encourage
reading more books <...> "(M1)

"we are discussing with parents how to encourage children to
read books" (M5)

"during the meetings we share information on how to encourage
children to read books" (T4).

Mutual agreement between
teachers and parents to encourage
children to read books aloud

"l recommend reading books for children aloud at home " (M3).

Mutual agreement between
teachers and parents to encourage
children to learn by heart

"<...> during the meetings we are talking with parents so that
children learn poems, because learning by heart improves one's
memory <...>" (M1).

Discussing the benefits of reading
books with parents

<...> we are discussing with parents, if a child reads more, he
writes better as well" (M2).

"<...> we are talking about the benefits of reading books during
the meetings ...." (M3).

"we are talking about the benefits of reading books through
meetings ..." (T1).

"we are discussing with the teacher how the children's writing
works have improved, since they started reading more" (T5) ..

Consideration of the tasks
prepared by teachers with parents

"<...>we are discussing with parents the recommended tasks on
a computer, at the same time children are engaged and more
attracted to reading" (M2

Parents' counseling on the
selection of books for children.

"we are discussing the most useful books, which should be given
to children" (M5).

"<...> | ask the teacher to give the lists of books <...>" (T2);

"we are discussing with the teacher which books are the most
readable among children" (T5);

In order for cooperation to proceed smoothly, the
interest of both parties as well as the coordination of
actions is important. Therefore, parents' attitude towards
cooperation with teachers while helping children to
overcome reading difficulties is important. The majority of
parents named that in order to help their children to
overcome reading difficulties, they consult with teachers in
order to promote pupils with ADHD to read books mutually
"<....> there is a tree in the class, showing the number of
books, pupils have read, we encourage to read more (T2);
Most parents consult with teachers what books to choose for
reading, what books to give to children in order to benefit
more to children's reading achievements "<....> | ask for
advice on what books they recommend to read (T3," during
meetings with parents the information regarding what books
to give children is shared among "(T3). Two informants (T1,
T5) estimate that primary school teachers discuss about the
benefits of reading books towards children's learning with
parents. Andriuskeviciene (2009) also focuses on
cooperation between school and family, which leads to
better overcoming of reading difficulties.

The analysis of the interview results allows to state that
primary school teachers and parents of pupils with ADHD
cooperate actively with each other to reinforce pupils'
learning motivation, by encouraging children to read books.
In most cases, teachers use the following methods of
cooperation in practice: agreement with parents on mutual
promotion of reading books; teachers often discuss
learning tasks with parents; provide advice on choosing

books for children. Parents have distinguished the following
ways of cooperation with teachers: mutual agreement to
encourage children to read Dbooks; teachers'
recommendations for the selection of books for children,
informing parents about the benefits of reading books.

Also during the interview it was important to find out
what kind of assistance is provided to the parents of ADHD
pupils in coping with reading difficulties. The following
subcategories have been identified in the category "
Assistance of Primary School Teachers' to Parents"
forwarding of parents to specialists, individual
conversations, parents motivation to get involved in the
process of children's education, recommendations for
parents on the teaching methodology, tips how to engage a
child into reading, information about children's reading
achievements; encouragement of pupils for read books.
Mostly, as the results of the research revealed, as soon as
primary school teachers notice learning or behavioral
difficulties of pupils, they encourage their parents to consult
with  specialists "<...>l  recommend a school
psychologist<....> " (M1); "I advise parents to consult a
psychologist "(M4); <....> | advise where to search for help"
(M5) ...). Almost all informants (M1, M2, M4, M5)
communicate with parents individually ("l talk with parents
about the relevant problems individually " (M1), "<...>
conversations with parents < ....> (M4); "<...> requests, tips
for parents about the difficulties of child's learning " (M5). 3
primary school teachers, by providing assistance to
children, help parents to actively engage into the process
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of pupils' education ( "<...> | urge parents to contribute to
the promotion of children's learning motivation "(M2); " |
ask parents to contribute to their children's preparations for
lessons and motivation to learn better "(M3). Several
teachers have mentioned that they mainly give advice on
how to read "I have offered parents to encourage their
children to read books aloud..." (M2); "I have suggested
children to read books aloud, as it improves their reading”
(M5). Cooperation and assistance for parents, by helping to
overcome their children's reading difficulties, as shown by
the results of Bukantiené's (2013) research, ensure the
necessary conditions for successful reading: a friendly
environment for reading, a well-chosen book and
discussion about the book being read.

Teachers advise parents of children with ADHD to
contact a specialist, when their child experiences learning
or other difficulties ("when my child started attending
school, he had difficulty in reading, the teacher forwarded
me to a speech therapist"(T1). One of the methods of
assistance, mentioned by parents, is supplying of
information from primary school teachers regarding their
children's reading achievements. Parents about children's
reading achievements: "it is written in Tamo how much a
child has read a month" (T3); "<...> it is written in Tamo
about children's reading achievements" (T5). One
informant (T1) named children's encouragement at school
for books that have been read (." The teacher enables to
get extra incentives when presenting books being read. ").

By summarizing the results of the research, it can be
stated that primary school teachers often provide support
to parents regarding their children's learning difficulties in
the following ways: by individually communicating with
parents of pupils with ADHD, regarding enhancement of
the motivation of children's learning, by encouraging
parents to become more involved in their children's
education process, by paying a considerable attention to
instruction how to read, by recommending to apply to
school support specialists. According to parents, they
receive help from teachers' how to engage pupils with
ADHD into reading books as well as information about
children's achievements (fig. 1).

One of the conditions of a successful assistance for
pupils with ADHD is a close cooperation between teachers
and parents. Primary school teachers face difficulties in
cooperating with  pupils' parents. The following
subcategories have emerged from the analysis of
informants' answers to the question about the difficulties
faced by teachers in cooperation with parents of ADHD
pupils, by reinforcing the motivation for learning by
promoting reading in the category "The cooperation
between parents of ADHD children and primary school
teacher": the lack of time for their children, inability to share
information about the situation of ADHD pupils, parents'
lack of interest in books.

The biggest disadvantage in providing the assistance to
teachers who teach ADHD pupils-is the business of
parents (,, <...> people in the countryside are busy, it is
difficult to ask them for a help to their children <...> "(M2);
Parental support is especially important for pupils with
special educational needs in coping with learning
difficulties, as Burnstein Klomek and others observe
(2015). Another disadvantage of cooperation between
parents and primary school teachers in coping with
learning difficulties is parents' lack of interest in books
("<...> if parents do not like reading books, they do not
encourage their children to do that as well(M5). One
primary school teacher stated that it is difficult to overcome
the reading difficulties of pupils with ADHD, since parents
do not provide actual information about their child's
learning efforts to read ("<...> parents do not say the truth,
parents try to " pull out " their child when he needs
help<....> " (M1). Thus, the results of the research suggest
that by providing assistance to pupils with ADHD to deal
with learning, especially reading difficulties, primary school
teachers face with disruptions of cooperation with pupils'
parents. Teachers miss more attention and time spent by
parents in helping pupils overcome reading difficulties, as
well as parents' huger interest in books and objective
information about the efforts made by their child at home to
overcome learning difficulties.

Forwarding of
parents to

specialists

Teachers'
encouragement to
pupils to read
books.

Information about
children's reading
achievements

Parents motivation
to getinvolved in
the process of
children's education

Recommendations
for parentsonthe
teaching
methodology

Tipthowto engage
your child into

reading

Fig. 1. Assistance provided by primary school teachers for parents of pupils with ADHD

Primary school teachers have raised a poor parental
involvement in the assistant process of child with ADHD, as

one of the prevailing problems, therefore, it is very
important to take into account what the parents themselves
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suggest for improving their cooperation. Parents were
asked, "What would be your suggestions for teachers while
encouraging the learning motivation of pupils with ADHD
by reading books?" After analysis of the interview had been
accomplished, 2 subcategories were identified: primary
school teachers should use various incentive methods for
read books more often; teachers should pay particular
attention to the selection of recommended books. Most of
all, parents of pupils with ADHD want teachers to
encourage their children to read books more ("<...>
teachers could more actively encourage children to learn
more about books ..." (T2); "teachers only award one child,
who would have read the most, would be good to
encourage other reading children ... (T3). Also, more than
half of parents would prefer that teachers pay more
attention to selecting books for pupils with ADHD ("<...>
teachers should select the list of books to be read more
precisely"(T2);" <...> sometimes books on the book list are
not interesting, they should be selected better "(T5) ...).

Thus, while summing up the data, parents' expectations
for educators would be more attention to pupils' reading,
more careful selection of books, and more frequent
encouragement of children to read books.

Conclusions. Both teachers and parents notice that
pupils with attention deficit and hyperactivity disorder
experience learning, especially reading, difficulties at school.
While naming pupils' difficulties in reading, primary school
teachers focus not on the strengths of each child, but rather
on teaching and learning as well as on other educational
issues: lack of focusing on activities, mobility, demand for
more attention, self-regulation issues, and so on.

Not only teachers and parents' cooperation skills,
knowledge, but also the willingness to cooperate in providing
assistance to pupils with ADHD is important in overcoming
reading difficulties. The analysis of the interview results has
revealed that primary school teachers communicate with pupils'
parents individually, regarding children's difficulties in reading,
encourage parents to contribute to children's homework tasks,
advise on how to overcome reading difficulties, as well as
recommend applying for help to a school's psychologist. The
results of the research have revealed that primary school
teachers miss parental support, in helping pupils with ADHD to
overcome reading difficulties. The interview analysis has
revealed that parents, while pursuing to help their children
overcome reading difficulties, would suggest primary school
teachers to encourage pupils to read books more often, review
the lists of the books that they are reading more attentively, and
recommend the most readable books.

The results of the research have revealed that the
cooperation among primary school teachers and parents of
children with attention deficit and hyperactivity disorder can
be characterized as mutually benevolent, encouraging pupils
to overcome learning difficulties, as well as focusing on
enhancing the motivation of children's reading. It is important
to highlight an aspect of teacher's educational activity of
helping parents to create a suitable educational environment
at home. Teachers advise parents how to engage children
into reading books, encourage parents to give example by
reading books themselves, advise on reading instruction
methods. Parents receive help from teachers regarding the
encouragement of children to read books, information about
children's reading achievements, whether children are
encouraged for books that they have read or presented.
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CNIBNPALS BATbKIB | BUUTENIB MOYATKOBOI LLIKONU ANA NOAONAHHS NPOBJIEM Y4YHIB
3 JE®ILNTOM YBAIU TA NNEPAKTUBHICTIO

CyuyacHi Has4anbHi 3aknadu ece 6inbwe 30cepedxyrombcsl Ha po3pobui iHkmo3ueHuUx ideli 3a dornomMo20ro pi3HuUx 3axodie NiOmMpuMKu coyia-
NbHOI oceimu. Yu4Hi i3 cundpomom degpiyumy yea2u ma 2inepakmueHicmio (CAYT) y noyamkoeux Knacax cmukarombcsl i3 mpyoHow,amu e Hae-
YaHHi (3a3euyall i3 mpydHow,amu YyumanHs), Yyacmo Maroms npobnemu i3 coyianizayiero. Cnienpaysi 6amekie i e4umesiie noyamkosux knacie ons
nodonaHHs makux mpyoHouwjie € oOHUM 3 eaxsiusux ghakmopie eghekmueHoi coyianbHoi oceimu. Mema docnidxeHHs1 — eusseumu ocobsueocmi
cnienpayi 6ambkie ma e4umersiie noyamkosux Knacie 0nsi nodonaHHs1 mpyoHoujie i3 YumaHHsIM 8 yyHie 3i CAYI. Y cmammi aHanisyrombcsi sikicHi
OaHi docnidxeHHs1, susiesieHo ocobnusocmi coyianbHo-nedazoei4Hoi crienpayi 8 nodonaHHi mpyodHowjie Hag4yaHHs1 (YumaHrHsi) y dimeu 3i CAYT:
3micm, ¢gpopmu ma ymoeu nidmpumku 6amskie. HesanexHo 8id komnemeHuyii nedazozie i 6ambkie saxnueumu € 6axaHHs criienpayroeamu Ons
HadaHHs1 donomozu wkossipam 3i CAYI, a makox nozumueHi e3aeMuHu. Peaynbmamu AocnidxeHHs1 Noka3anu, wo e4umeJii noyamkoeux Knacie i
6ambKu y4Hie 3 po3sadoM yeaz2u ma 2inepakmueHicmro xapakmepu3yrombCsi 83a€EMHOIO crlienpayero, 3a0xo4yoyu y4Hie Ao nodosaHHs mpydHo-
wjie y npoyeci Hag4aHHsI; eesiuka yeaza npudinsiembcsi 3MiyHeHHI0 dumsi4oi Mmomueauyii do YyumaHHs. 3a pe3ysibmamamMu O0CliOKEeHHS MOXXHa
cmeepdxyeamu, w0 e4umesnii noYyamkoeux Knacie 3aseu4vali Halatomb dornomo2y 6ambkam w000 mpyodHouwjie y Hae4aHHi ixHix dimeli makum
4UHOM: iHOugidyanbHO cninkyrombcs i3 6ambkamu y4Hie 3i CAIYT, wo donomazae 3miyHeHHIO Momusgauyii 0o Hag4yaHHs1 8 dimel, 3aknukaromb 6a-
mbKie akmueHiwe 6pamu y4yacmb y Hag4aslbHO-8UXO8HOMY Mnpoyeci, npudinsmu ocobnusy yeacy HagYaHHIO YumaHHs ixHix dimel, pekomeHOy-
romb 38epmamucs 3a dornomMozoro 9o ghaxieyie. 3a cnosamu 6ambkie, oHU ompuMyromb doromoay eid yyumeriie: nedazoau padsims 6ambkKam,
SK 3any4amu y4qHie 3i CAYI yumamu KHWXKu, 3anpowyroms iHghpopmyeamu npo AocsicHeHHs1 ixHix dimedu.

Y4yumeni no4yamkoeux knacie cmukaromscsi i3 mpydHow,amu y cnienpaui 3 6ambkamMu y4Hie. 3aedsiku aHanizy eidnoeideli iHgpopmamopie Ha
3anumanHs, 3 SKUMU mpyoOHowaMu cmuKkarombscsi e4umeni npu cnienpayi 3 6ambkamu y4Hie 3i CAQYI, eusieneHo maki npo6nemu: 6pak yacy e
6ambkie Ans ceoix dimel, siocymHicmb 06MiHy iHghopmayiero npo cumyayii 3 y4Hsimu 3i COYT, eidcymHicmb iHmepecy e 6ambkie 00 YumaHHs.
Y4umeni no4amkosux knacie esaxaroms 3aHernoKoeHicmb 6ambkie uyodo HadaHHs dornomoau dimsim 3i CAYT oOHiero i3 ocHo8HUX npobriemM, momy
Oy’)Ke eaJiueo po3asisiHymu me, W0 NPornoHyroms 6ambku 011 NoniNnWeHHs cnienpayi.

Lljo6 donomozmu ceoim dimsim nodonamu mpydHow,i 3 YumaHHsIM, 6ambKu MOBUHHI 3aMpPOMoHy8amu e4umesisiM MoYyamkgoeol WKoJslu 3a0Xo-
4yeamu y4Hie 00 YumaHHs1 KHU2 Yacmiwe, pemesbHiwe nepeansidamu crnucok nepe4yumaHux KHu2 i pekomeHdyeamu wkonsipam 3i COYT Haiinpu-
eabnueiwi KHU2u O0n11 YumaHHsi.

Knroyoei cnoea: y4Hi i3 cunHOpomom degpiyumy yeacu ma 2inepakmueHicmio (CAYT), npo6nemu 3 yumaHHsAM, criienpaysi 6amekie ma e4yume-
Jlie, iHK/MO3UuBHa oceima.
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COTPYOHWYECTBO POAUTENEN U YYUTENEN HAYANBHOW LLKONbI
Oons NPEOAONEHUA NPOBNEM YYEHUKOB C OE®ULUMTOM BHUMAHUS U TUNMEPAKTUBHOCTbLIO

CoepeMeHHbIe y4yebHble 3asedeHus ece 6onbwe cocpedomavyusaromcesi Ha pa3pabomke UHKIIO3UBHbIX udell Npu MOMOWU Pa3HbIX MepPOornpu-
Amuli NoddepxKu coyuanbHO20 06pa3oeaHusl. Y4eHUKU ¢ 2unepakmueHocmbio u degpuyumom eHumaHus (CBlN) e HayanbHbIX Knaccax cmariku-
earomcsi ¢ mpydHocmsimu 8 o6yyeHuu (06bI1YHO mMpyAHOCMSAIMU YmeHusl), Yacmo umerom npobiemsbi ¢ coyuanusayuel. CompydHudecmeo podu-
meneli u y4umernell Havya/bHbIX Kiaccoe O71s1 npeodosieHusi amux mpydHocmel siesisiemcsi 0OHUM U3 8axkHelwux ghakmopoe eghgheKmueHo20
coyuanbHo20 obpa3oeaHusi. B cmambe aHanusupyromces acnekmsl u ocobeHHocmu e3aumodelicmeusi podumesnel u ydumenel Ha4anbHbIX Kna-
ccoe 95151 npeodosieHuss mpydHocmel YymeHus y y4eHukoe ¢ CLIBI, codepxaHue, ghopMbi u ycrousi no00ep)xku pooumerned.

Knroyeenie cnoea: yyeHuku ¢ degpuyumom eHumanus (CABl), npobnemsbi ¢ ymeHuem, compydHu4ecmeo podumernel u y4umernel, UHK/IHO3U-
8Hoe obpa3oeaHue.
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PO3MEXXYBAHHSA COUIANbHUX NPAKTUK: METOAONOMNYHUA AHANI3

lMpedcmaeneHo nopieHsANbLHUL aHani3 micii, 3aedaHb i mexHonoeili coyianbHOI nedazoeiku, coyiansHol po6omu ma nedazo-
2iku. 3a3HavyeHOo, w0 Heob6xiOHicMb 8U3HaYeHHSI MeX NMPaKMuKu € yMoeor ¢hopmyeaHHs1 npogheciliHoi eidnoeidanbHocmi, ¢hop-
MyJsroeaHHs1 npogbeciliHux 3aday i 30HU NOBHOBaXeHb crieyiaslicmie coyianbHo-nedazozi4Hoi cghepu. HaeedeHo 0251510 cyyacHUxX
ny6nikayili icnaHcbKux, HiMeUbKUX, PYMYHCbKUX, XOpeamchbKux i ¢hiHCbKUX HayKoeuyie, 3anpornoHoeaHo 3a2alslbHy CXeMy po3me-

JKyeaHHS coyianbHOI nedaz2o2iku ma CyMiXXKHUX MPpaKmMuk.

Knro4oei croea: coyianbHa nedazoeika, nedazoaika, coyiansHa po6oma, npodeciliHi Mmexi.

Bcryn. CtpimKi couianbHO-eKOHOMIYHI Ta couianbHo-
NOSIITUYHI 3MIHW Cy4YaCHOro CBITY 3YMOBMIOKOTb 3POCTaHHSA
aKTyarnbHOCTI CyCMiflbHUX HayK i NpakTuK couianbHoi Aomno-
MOru, couianbHOro BiAHOBIEHHS W PO3BUTKY. BcecBiTHIN
pyX 3a NoLuMpeHHs igei npas i cBo6oa NoAMHU B Cy4acHo-
MYy TEXHOMOrYHOMY CBITi, 3pOCTaHHS KINbKOCTi W po3LUu-
PEHHs1 NpoBnemMaTukM MiXkHapoOHMX couiarnbHUX NPOEKTIB
3MYLWYOTb NpeAcTaBHWKIB couianbHOi ranysi o nepe-
OCMUCIEHHS KOHLIENTyanbHUX 3acaj HaykoBoOi Ta npode-
CilHOI OisiNbHOCTI, OCKINbKM Ui TeHAeHLUii cTaBnaATb nepesa
HaYKOBLAMW Ta NpakTUKaMyn NpUHLMMNOBO HOBI NPOECIHI
3agadi MixranyseBoro xapaktepy. ToMy ogHUM i3 npiopu-
TETHUX MUTaHb, WO NOCTaE Mepes HaMu CbOrofHi, € pos-
MeXyBaHHS coljianbHMUX NPaKTUK i NO3ULIOHYBaHHA couia-
NbHOI Nefarorikv ik aBTOHOMHOI MPaKTMKM Nopyd i3 couia-
NbHOK poGOTON Ta Neaarorikoto.

BaxnumBicTb i HEODXIAHICTb Takoro Mirany3eBoro nosu-
LiiOHYBaHHS NoB'A3aHa, y TOMYy 4uchi, 3 pU3MKOM BTpaTh Li-
NICHOCTI 1 y3rofpkeHocCTi npeameTa AianbHOCTi couiarnbHOro
negarora, couianbHOro npauiBHWKA W OCBITAHUHA. Agxe
HasiBHICTb 4iTKMX Mex ybesneyye npodeciiHy ranysb Bif
NepeTVHY/3NUTTA i3 CyMbKHUMU cchepammn 1 YMOXIUBIIOE
rnbLue po3yMiHHS BNacHOro npeamMeTa AisinbHOCTi, a came:

e OCHOBHOI igel, MicCii gianbLHOCTI — TOro, 3aBAsiku YoMy
BOHa BUHMWKNA Ta iCHYE;

e Kracy KOHKpeTHUX 3adad, siKi MOoKMMKaHa po3B'a3yBa-
TV U4 ranysb;

® MapameTpiB OLiHIOBaHHSA pe3ynbTarTiB;

e 30HM BigNoBiganbHOCTI Cy6'eKTIB OisiNbHOCTI.

HeuiTki, po3mMuTi Mexi AianbHOCTI, HE3PO3yMinicTb iaer,
HeBM3HaYeHiCTb npegmMeTa Ta 3aBAaHb NPU3BOAATL A0 i
NMOCTYMOBOrO PO34YMHEHHSI B MeXax iHLMX NPakTuK i noga-
NbLUOTO 3HUKHEHHS. HeuiTKiCTb MexX Aae LWMPOKUA NpoCTip
ONsi CNeKynsili, CTBOPIOE YMOBU Afsi XOHITIIOBAHHS Tep-
MIHOJOriE, CMUCI SKOi MOCTYMOBO BMXONowyeTbes. Ha
piBHI NPakTVKN BigOYyBa€ETbCS1 MOCTYNOBE 3HUXKEHHSI PIBHS
AKOCTI AiSNbHOCTI, @ Ha piBHI CyCNinbHOI AyMKU — OUCKpe-
aunTtauis npodeciiiHoi ranysi 3aranom.

AHani3 ocTtaHHiX gocnigkeHb i nybnikaudii. AHani3
CcyyacHuX nyonikauin icnaHCbKunx, HiMELbKNX, PYMYHCbKMX,
XOPBAaTCbKMX i (PIHCbKUX HayKOBLIB Aa€ NiAcTaBu roBopuUTH
Nnpo iCHYBaHHs cynepevHocTen y hopMymnoBaHHi npeame-
Ta coujianbHoi neparoriku.

XopBatcbka aocnigHuusa A. Zizak y po6oti "CuMBoniuHi
Ta peanbHi Mexi couianbHoi negaroriku" [1] Bu3Havae dy-
HKUIT MeX y CoLiOHOMIYHMX npodpecisx: "nepLuoto yHKUiE
MEeX € pO3pi3HEHHS npodeciiHoi Ta HenpodecinHol
Aii/gisanbHOCTi B couioHOMiuHin cdepi. Mu goci 3anutyemo
cebe: AKWO couianbHa neparorika ue npodecinHa Aianb-
HICTb, YOMY ii MOXYTb BWKOHYBaTu BOJIOHTEPU, i30TEPUKM
abo iHWi ekcnepTu (Hanpuknag Teonorn Yv BuMTeni)? Hai-
KpaliMM CBiOYEHHSIM YCTaHOBIEHHS MeX npodecii € aka-
AeMidHi HayKoBi CTyneHi Ta 3BaHHs, knacudikauii npode-
Ciil, HaBYyanbHi nNporpamMmuM N HaykoBi HanpsiMy Ta ranysi.
[pyra (yHKuUis po3amMexyBaHHA CTOCYETLCS PO3YMiHHA Bif-

MiHHOCTEW MixX npodpeciammn, ocobnmBo cepep aHanorivyHnx
npodgoecini (...), MOXHa ckasaTtu, WO OO'EKTUBHI Kputepii
npodoecii NeBHOK MipoK MpeacTaBneHi  cneymdiyHMm
enemMeHTamMmn NpakTUYHOI gisnbHocTi" [1, ¢. 174-175].

Lopo audepeHuiadii couianbHUX NPakTUK Y BITYN3HS-
HUX OOCRIOXEHHSX, TO MOXEMO BUOKPEMUTW ABi TeHAeHLii
3MMTTA MEeX — YaCTMHA YKPaiHCbKMUX MPaKTuKIB i 4OCMiAHW-
KiB NPAKTUYHO OTOTOXHIOE COLianbHy negaroriky 3 negaro-
riyHoto AisanbHicTio ("0cobuCTiCTb Y Mpoueci BUXOBaHHS",
"neparoriyHi ymoBM couianizadii” Towo), y Tol Yac §K iHLwi
[OCNIAHMKN OTOTOXHIOKTE CoLianbHy negaroriky i3 couia-
nbHoto poboToto, BBOASUM Ti cneumdikauito nuwe 3a Lui-
nboBOK ayauTopieto — aitu n nignitkn [1; 2]. CyyacHa yk-
paiHCbKa coLlianbHa negarorika NOTPOXy BTpayae BRacHUm
npegmeT, WO No3HaYaeTbCs Ha AKOCTi Ta 3MicTi npodecin-
HOT NiAroToBKW couianbHUX NegaroriB i ycknagHe npodge-
cioHanisaujto cneuianicTib.

Mpobnema npodecioHani3auii Ta BU3HA4YeHHA 3agad i
MOBHOBaXeHb CoLjiarnbHOro negarora nocrana, Hanpuknag,
nepen aHrnincekummn koneramu, konum y 2007 p. aHrninceb-
KA ypsia NOCTaHOBWB (piHAaHCYBaHHSA MiNOTHOI nporpamu
"In Care Matters: Time for Change" ("Y ccepi pornsay: yac
ansa 3miH") — ynpoBagXeHHs couianbHOi negarorikv ans
po6oTtu 3 aitbMun B OyauHkax cimenHoro Tuny. DCSF Hapa-
na diHaHCyBaHHA ANS 3anydYeHHs NiAroToBNeHWX neparo-
rie 3 [daHii, HimeuunHu, ®innanaii Ta beneprii. MNporpama
TpuBana BNpodoBx n'atn pokie (2009-2013), y Hin B3anu
yyacTtb 30 OyauHkiB, SKi yBIALWNM 0O YOTUPLOX rpyn, co-
pMoBaHUX Ans nopiBHANbHOro aocnimkeHHs [3]. Cepepn
3anuTaHb iHTEPB'l0, AKi AOCMIAHNKMA CTaBUNK AiTsSM, Nepco-
Hany, couianbHUM neparoram Ta agmiHicTpauii, 6yno 3anu-
TaHHA nNpo npodpecinHi 3agavi, Aki po3B'a3yBanu coLlianbHi
negarorn B gutaunx GyauHkax. OgHak nonpu NO3UTUBHI
BiOryKW, XOAEH 3 ONUTYBAHWMX TaK i HE 3Mir 4iTKO ckasaTw,
LLIO XX BXOOWTb Y 30HY NMOBHOBAaXEHb COLlianbHOro neaarora.
3posyminum Oyno nuie Te, Wo BCi npouecu ctanu binbLue
OpieHTOBaHMMW Ha fiTeMn.

Mpobrnema npegMEeTHOro pPO3MEXYBaHHS CoLjianbHUX
ranysei akTMBHO OBroBOPHETLCS N Y HAYKOBOMY AMCKYPCi
cyyacHuX esponencbkmx gocnigHukis (Hamaldinen J. [4],
Ucar X. [5], Ezechil L. [6] Ta iH.) BoHK cTBepaxytoTb, O
akagemiyHa Ta npodpeciviHa nitepaTypa i3 couianbHoi ne-
narorikn MicTuTb 6e3niv Hey3rog)KeHoCTeln i cynepedHoc-
Ten. binbwe TOro, iCHyTb MNPAMO MPOTUAEXHI nornagu
CTOCOBHO TOrO, YMM € colianbHa nefarorika, sIko BOHa
mMae 6yTu, Ha SkuX 3acagax aiaTu.

loeTbea Npo cyvacHy TeHAeHLUil pekoHuenTyanisauii co-
uianbHoOi neparorikn Ta cnpoby noegHaTtw ii i3 cy4acHUMM
couianbHUMM Ta couianbHO-MCUXOMNOrYHUMU TEoPIAMU, Ha-
npuvKnazg noBediHKOBOK Teopieto, Wo obcnyroBye colianb-
HO-MeJarorivyHi 3agadi moaudikadii noBediHkM 0COBUCTOCTI
BiANOBIAHO A0 NPOEKTY COoLiyMy/CniNbHOTU/IHCTUTYTY [6; 7].

MeTa cTtaTtTi. BusHayeHHs Mex couianbHOi neparoriku
3 HeoOXigHICTIO NoBepTae Hac OO BUTOKIB CYMIXKHUX 3 HEID
couianbHUX NpakTUK — neaarorikyu Ta couianbHoi poboTu.
MopaHa cTaTTs Mae Ha MeTi cnpoby MeToaomMoriYHOro po-
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