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PERSONALITY OF CREATIVE TEACHER IN FOREIGN THEORY AND PRACTICE

The article focuses on the fact that creativity for the teacher is a relevant component of his professional activity, a way of self-realization, sup-
port in the development of the personality of others.

The diversity of pedagogical activity which is directed not only at creation of pedagogical technologies, but also at values of pupils is the es-
sential basis of development of personality of the creative teacher is proved.

The content and structure of personality of a creative teacher in foreign theory and practice are investigated. It is proven that a creative prod-
uct is the result of a specific human action that is influenced by a particular environment. personality, intelligence and temperament, as well as
body structure, character traits, habits, attitudes, self-esti , value syst , mechanisms of protection and behavior.

The main components of a teacher's professional activity, in particular his knowledge and skills, namely didactic, communication, organiza-
tional, scientific and creative, are distinguished.

It is found that the important features of a creative teacher are the awareness of their own creative abilities and creativity, belief in themselves,
respect for others, empathy, enthusiasm and expression, courage in accepting risky and non-standard situations, competence and curiosity asso-
ciated with a high level of intelligence and self-perfection, attractiveness and originality, artistic sense and creative imagination, 'open mind' and
independence of thinking, tolerance, self-organization, activity, vitality and flexibility at work.

It is proved that the creative teacher is characterized by high level of pedagogical creativity, possesses the traits of creative personality, mo-
tives, abilities that contribute to successful creative pedagogical activity.

Keywords: personality, creative teacher, creativity, experience, professional activity, pedagogical technologies, value.

10. Mnucka, A-p nen. HayK, aAbLIOHKT
BapluaBckui yHMBEepCUTET eCTeCTBEHHbIX HayK, Bapwaga, Monbwa
ORCID 0000-0002-4752-8641

JINYHOCTb TBOPYECKOIO YYMUTENA B 3APYBEXXHOU TEOPUMU U NPAKTUKE

B cmambe akyeHmupoeaHo HUMaHUe Ha MOM, YMo meopyecmeo A5 yyumens siesissemcsi akmyasnbHoli cocmaensitoujeli e2o npogheccuoHa-
JNIbHOU desimesibHOCMU, CII0OCO60M camopeanu3ayuu, noddepxKoli 8 pa3gumuu JJUYHOCMU Opyaux.

HokaszaHo pa3Hoobpa3ue nedazozuyeckoli dessmesbHOCMU Komopas HarnpaesieHa He mosibKo Ha co3daHue neda2o2u4yecKkux mexHosoaull, HO U
Ha YEeHHOCMU yHaujuxcsi s18/151emcs Cyu,ecmeeHHbIM OCHO8aHUEM pa3gumusi JIUYHOCMU ME8OPHYECKO20 yYUMmerlsi.

HUccnedoeaHo codepxaHue u cmpykmypy JIUYHOCMU M80oPYeCKo20 yqumersi 8 3apybexxHol meopuu u npakmuke. [JokazaHo, 4Ymo meopyeckuli
npodykm siensiemcsi pe3ysibmamoM KOHKpemHozo delicmeusi 4esiogeka, Ha KOmMopozo enusiem onpedeneHHyo cpedy. TUYHOCMb, UHMeIekm u
memnepaMeHm, a makxe cmpykmypa mesa, 4epmbl Xxapakmepa, npueblYKu, e32/1510bl, CaMOOUeHKa, YEeHHOCMHbIE CUCMEeMbI, MeXaHu3Mbl 3a-
wumsl u nosederue.

BbideneHbl 0CHOBHble cocmassisiroujue npogheccuoHanbHol dessmesbHOCMU y4umerisi, 8 YaCIMHOCMU €20 3HaHUsl U YMeHUsl, @ UMeHHOo duda-
Kmu4ecKue, KOMMYHUKaUUOHHbIe, Op2aHU3ayUuoHHbIe, HayYHble U MeopYecKue.

BbiIsICHEHO, YMO 8aXXHbIMU Yepmamu MeopPYecKo20 y4umerisi sesiemcsi 0Co3HaHuUe co6CMeeHHbIX MEOPYECKUX crnoco6Hocmel u Kpeamue-
Hocmu, eepa e cebsi, yeaxeHue 0ns1 Opyaux, aMnamusi, 3HMy3ua3m U IKCIPECCcusl, MyXecmeo & MPUHAMUU PUCKO8aHHbIX U HeCmMaHAapmMHbIX cu-
myauyud, KoMnemeHMHOCMb U UHMEePEC Cesi3aHHbIE C 8bICOKUM YPOBHEM UHMEIIU2EHUUU U CaMOCO8EPUIEHCME08aHUEM, MPUSIeKamesIbHOCMb U
opu2uHanbHOCMb, XyA0XecmeeHHbIl CMbICIT U MeopYecKoe 8006paxeHuUe, «OMKPbLIMbIU yM" U He3a8UCUMOCMb MbIWJ/IEHUSs], MOIepPaHMHOCMb,
camoopaaHu3ayus, aKmueHOCMb, XU3HEHHOCMb U 2ubkocme 6 pabome.

[HokazaHo, ymo meopyeckuli nedazoz xapakmepu3lyemcsl 8bICOKUM yPo8HeM neda2o2uyecKko2o meopyecmea, umeem 4epmbl TUYHOCMU, MO-
musebl, croco6Hocmu, komopsle crroco6¢cmeyom ycnewHol meopyeckoli nedazozuqeckoli dessmenbHocmu.

Kntodeenie croea: nu4HOCMb, meopyeckulli y4umersib, MeopYecmeo, onbim, NpogheccuoHanbHas dessmenbHOCMb, neda2o2u4ecKue mexHosIo-
2uu, yeHHoCMmb.
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ORIENTING POINTSOF MODERN POLYCULTURAL EDUCATION

The article deals with the orienting points of multicultural education in the modern educational space. Emphasis is placed on
the social upbringing of an individual in the context of cultural dialogue; education of tolerance and taking into account the reli-
gious and ethnic culture of the individual; mastering the universal values of world and national culture; fostering a culture of
international communication. The author focuses on the main features of multicultural education as an important way of forming
certain social-educational and value-oriented inclinations, communicative and empathic skills that allow a person to carry out
intercultural interaction, and to show understanding of other cultures, tolerance towards them.

On the basis of the conducted research the author's vision of the essence of multicultural education of the modern personali-
ty is formed, in particular purposeful socialization of the personality, which necessarily includes assimilation of samples and
values of world culture, cultural-historical and social experience of different countries and peoples; formation of social-attitudinal
and value-oriented qualities of a person capable of effective intercultural communication, as well as development of tolerance
towards other countries, peoples, cultures and social groups; active social interaction. with representatives of different cultures
while maintaining their own cultural identity.

The goals, principles, functions of multicultural education in the theory and practice of educational process are considered.

Keywords: multicultural education, tolerance, multicultural environment, dialogue of cultures, orienting points, approaches,
principles, functions.

Introduction. The 21st century is an era of radical
change, the time of co-operation between nations and so-
called 'globalization’, a century of new culture and the in-
troduction of technologies that require individuality at the
level of understanding and acceptance of modern opportu-
nities. This enhances the changes in education aimed at

preparing the younger generation of youth for life in a mul-
ticultural environment, for dialogue and intercultural interac-
tion, the ability to communicate and cooperate with people
of different nationalities, races, religions, to understand and
appreciate the originality of cultures, to realize themselves
mutual respect, interaction, cooperation.

© Zhai Shi, 2018
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Analysis of recent research and publications. Aspects
of the problem of multicultural education were reflected in the
works of researchers: |. Bakhov, V. Bolharina, L. Honcha-
renko, V. Kuzmenko, |. Loshchenova, N. Chernukha.

The purpose of the article is to explore the orienting
points of multicultural education in the context of globalization.

The main material. Multicultural education is considered
today as a process of involving students and students in eth-
nic, national and world culture; how to develop and shape the
ability to live in a multicultural world; as a process of a new
generation's upbringing with planetary thinking [1].

Multicultural education is based on upbringing and edu-
cation in the context of cultural dialogue; education of tol-
erance and religious-ethnic culture; assimilation of univer-
sal values of world and national culture; fostering a culture
of international communication. Thus, multicultural educa-
tion is characterized by the presence of a humanistic edu-
cational ideology and a leading personality-oriented type of
education. Higher value of multicultural education is the
person, the person [2].

At present, the prominent features of multicultural edu-
cation are the formation of a person capable of active and
effective life in a multinational and multicultural environ-
ment, possessing a developed sense of understanding and
respect for other cultures, the ability to live in peace and
harmony with people of different nationalities, races, be-
liefs. In these circumstances, multicultural education, on
the one hand, promotes the ethnic identification and for-
mation of cultural identity of young people, and on the oth-
er hand, impedes their ethnic and cultural isolation from
other countries and peoples [3].

It should be noted that an important social determinant of
the development of multicultural education is the intensive
development of integration processes, as an important com-
ponent of the development of the modern world, as well as
the desire of Ukraine and other countries to integrate into the
world and European socio-cultural and educational space,
while maintaining the national identity. Integration processes
help to create an international multilingual environment in
which national languages have equal rights [4].

The development of multicultural education is condi-
tioned not only by modern historical and socio-cultural pre-
requisites, but also by several traditions of national and
foreign philosophy, pedagogy, psychology.

The analysis and research of the complex of historical
and socio-cultural factors, as well as the philosophical-
pedagogical and psychological determinants allow us to
distinguish the most common approaches to understanding
the essence of multicultural education.

Consider the first of them acculturation. This approach
is associated with the emergence of the term 'multicultural
education'. Within the framework of the acculturation ap-
proach, a significant part of foreign studies is of the opinion
that multicultural education should be oriented towards the
culture of immigrants. German researcherUrsula Boos-
Nlnning notes that the theoretical interpretation of the con-
cept of 'migrant culture'is at present the central, but not yet
solved, task of researchers in migration processes. Multi-
cultural education should include the study of the traditions
of the native culture, the process of processing these tradi-
tions within the framework of a new culture, as confrontation
with changed living conditions necessitates the development
of new cultural guidelines [5]. This formulation of the objec-
tives of multicultural education implies the need for a serious
study of migrant culture but avoids such pedagogical norms
as 'mutual cultural enrichment'. Within the framework of the
acculturation approach, the issue of cultural identity (a set of
cultural forms, traits, characteristics) of a person is central.
When considering it, multicultural education is based first
and foremost on existentialist ideas of free choice and tran-
scendental perceptions of man by man [4].

It should be noted that in domestic studies, the accul-
turation approach has not received much distribution, be-
cause for Ukraine it is more relevant to preserve and enrich
both Ukrainian culture, which acts in our country as the
dominant culture and national and cultural identity of other
peoples that inhabit Ukraine.

It is advisable to consider that in a multicultural society
the educational space should be built taking into account
the modern socio-cultural environment. This problem is
actively developed today in domestic and foreign science.

Recently, a dialogue approach based on the ideas of
openness, dialogue of cultures, cultural pluralism has be-
come of great importance. The philosophical and methodo-
logical basis of this approach is this understanding of dia-
logue, when all philosophical systems are not discarded
but they are interacted and coexist. The humanism of such
interaction is that every cultural subject must experience
incompleteness of being before the endless diversity of the
entire world culture. In such circumstances, only dialogue
between them can be recognized as the only reasonable
and yet moral way of truly uniting different cultures [6].

Analyzing the research of scientists, it can be argued
that the relationships between cultures can be different: a)
utilitarian attitude of one culture to another; b) the attitude
of rejection of one culture by another; c) relations of inter-
action, mutual enrichment, that is, the relation of cultures to
each other as equal subjects.

Therefore, in order to understand how the mechanism
of cultural dialogue works, it is methodically useful to imag-
ine a culture in the form of a system consisting of several
subsystems. In order to interact with another culture, a
corresponding subsystem is created, in which there is a
complex process of harmonizing (adapting) one's own cul-
tural codes with those of another culture. Such processes
occur in both cultures that enter into dialogue, each of
which creates a special subsystem for dialogue from the
other. The failure of cultural adaptation leads to the cur-
tailment of the activity of this subsystem, not of the whole
culture system. Successful promotion of cultural adaptation
can lead to a broader impact of already modified external
cultural influences on the entire cultural system.

An important philosophical and cultural basis of multicul-
tural education is the thesis of cultural pluralism, which is
intended to reflect in a specifically refracted (cultivated) form
the multifaceted and contradictory social reality. We must
recognize that the world is a difference, and therefore a unity
of cultural diversity is necessary. Dialogue, which is recog-
nized as a fundamental principle of the life of cultures, points
to the essential need of one culture for another.

In the process of multicultural education, we are con-
fronted with the differentiated unities of the culture of the
past, present and future, which can only be understood in
their historical continuity and interconnection. Each of these
unities is 'three-layer', each has its 'fixed', its actual and its
potential content (meaning, meaning). The potential mean-
ing of the past and the 'fixed' prediction of the future are
found in the actual content of the present. The 'fixed' content
of this is largely known in the relevance of the previous past,
and the potential meaning of the present is reflected in one
way or another in the relevance of the content of the future
that follows the present. Thus, the idea of culture 'as an open
differentiated unity, makes it possible to comprehend a num-
ber of typologically distinct and historically distant cultures as
a whole-semantic unity that continues in time, as some con-
tinuous, historically changing, contradictory, but intrinsically
integral continuum. culture '[2].

Within the framework of a dialogical approach, scholars
view multicultural education as 'a modern tendency in the
world process, which affirms the idea that many independent
independent entities are at the heart of world civilization' [1;
2; 3; 4]. Revealing the essence of multicultural education,
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the researchers emphasize that it is aimed at preserving and
developing all the diversity of cultural values, norms, pat-
terns and forms of activity existing in this society, and is
based on the principles of dialogue and interaction between
different cultures. Multicultural education exists in an interna-
tional and inter-ethnic context, as the interconnection of dif-
ferent cultural environments in education.

The second position is taken by another group of schol-
ars, for example, criticizing the acculturation approach to
multicultural education, H. Dmitrievnotes that many re-
searchers call multicultural education that essentially reflects
issues related to the normalization of relations between eth-
nically diverse groups and individuals. In multicultural educa-
tion, he sees not only 'a way to counter racism, prejudice,
ethnocentrism, hatred based on cultural differences' but also
'a pedagogical attempt to help understand one's culture, the
role of generalizations and stereotypes in communicating
between different cultures,’ to identify yourself [7].

There is another definition of multicultural education as
a pedagogical response to the reality of a multicultural so-
ciety, as an open activity-oriented concept that perceives
all social changes and initiates innovative processes. Multi-
cultural education is seen as contributing to peace educa-
tion by resolving intercultural conflicts. The author of this
concept (H. Pomerin) proceeds from the idea of recogniz-
ing the individual differences of each personality and con-
siders multicultural education activity-oriented and open to
new knowledge and new experience [1].

It is valuable, in our view, to define the American cul-
tural researcher A. Thomas: 'Multicultural education takes
place when a certain person seeks to understand, in com-
munication with people of another culture, their specific
system of perception, cognition, thinking, their system of
values and actions, to integrate a new one. experience in
one's own cultural system and change according to an-
other's culture. Multicultural education encourages, togeth-
er with the knowledge of another's culture, to analyze the
system of one's own culture' [8].

These understandings allow us to distinguish between
different levels of multicultural education or the degree of
involvement in another's culture: from understanding to bor-
rowing some of the activities and selectively applying them.
These levels may correspond to particularstages in the pro-
cess of multicultural education or may be the end result.

Recently, in the course of psychological and pedagogi-
cal discussions on the problems of multicultural education,
concepts and separate theoretical positions emerge, which
can be conditionally combined within the meaningful limits
of a social and psychological approach, which has not
been yetfully formed in science. However, it is already pos-
sible to distinguish some of its distinctive features, the most
important of which is the consideration of multicultural edu-
cation as a special way of forming certain social-
educational and value-oriented inclinations, communicative
and empathic skills, which allow the graduate of secondary
and higher school to intensely interact with each other. and
show understanding of other cultures, as well as tolerance
towards their media [9].

In the tradition of the socio-psychological approach, the
concept of so-called 'cultural differences' operates. Its sup-
porters formulate the following goals of multicultural education:

¢ developing tolerance for others' lifestyles and behav-
iors based on an understanding of differences in a person's
cultural appearance that can lead to conflicts between
members of different social strata;

e awareness that cultural differences and other people's
cultures as a whole affect the emotional sphere of a person,
becoming a source of his or her experiences and needs;

¢ the development of the ability to differentiate within a
foreign culture, the ability to evaluate systems of values

and norms by the degree of their historically specific im-
portance for certain activities;

¢ forming the ability to integrate elements of other cul-
tures into one's own system of thinking and values.

Undoubtedly, solving the problems of multicultural youth
education requires strengthening of the multicultural compo-
nent in the preparation of the future specialist. In this connec-
tion, the theoretical proposition of multiculturalism put forward
by H. Dmitriev becomes an important component, as an im-
portant component of professionalism. Based on this position,
future professionals 'must be able to work with culturally di-
verse people, properly understand human differences, be
tolerant of them, be able to establish cultural pluralism in soci-
ety through their personal actions and words'[7].

Multicultural education is based on the following social
and pedagogical principles: education of human dignity
and high moral traits; education for the coexistence of so-
cial groups of different races, religions, ethnicities; educa-
tion of tolerance, readiness for mutual cooperation.

The functions of multicultural education include: the
formation of ideas about the diversity of cultures and their
relationship; awareness of the importance of cultural diver-
sity for the self-realization of the individual; fostering a posi-
tive attitude to cultural differences; development of interop-
erability of carriers of different cultures on the basis of tol-
erance and understanding.

Multicultural education has three groups of goals, which
can be labeled with the terms'pluralism’, 'equality’, 'unifica-
tion": respect and preservation of cultural diversity; support
for equal rights to education and upbringing; formation and
development in the spirit of national, political, economic,
spiritual values [9; 10].

Thus, the content of multicultural education is built
around the following orienting points: sociocultural identifi-
cation of the individual; mastering the system of concepts
and ideas about the multicultural environment; fostering a
positive attitude towards the cultural environment; devel-
opment of social communication skills. An analysis of the
main approaches and leading conceptual ideas of multicul-
tural education shows that all these approaches are com-
plementary to each other, and the goals formulated within
individual concepts can be considered as a direction of
activity of educational institutions at different stages of real-
ization of multicultural education of pupils and students.

Conclusions. On the basis of the above, the author's
vision of the essence of multicultural education of pupils
and students has been formed: a type of purposeful social-
ization of students, which provides: at the cognitive level —
the development of samples and values of world culture,
cultural, historical and social experience of different coun-
tries and peoples; at the value-motivational level — the for-
mation of social-setting and value-oriented inclinations of
young people to intercultural communication and ex-
change, as well as the development of tolerance towards
other countries, peoples, cultures and social groups; at the
activity-behavioral level — active social interaction. with
representatives of different cultures while maintaining their
own cultural identity. This is a priority segment for today's
educational environment.

Further research needs forms, methods, technologies
of multicultural education in accordance with the challeng-
es of time.
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OPIEHTUPU CYYACHOI NONIKYNbTYPHOI OCBITU

B cmammi po3sansidarombcsi opieHmupu nosikynbmypHoi oceimu e cy4yacHoMy oceimHboMy npocmopi. AKyeHm 3pobrieHo Ha couyiasibHe
euxoeaHHs1 ocobucmocmi e KoHmekcmi Qiano2y Kynbmyp; euxoeaHHsi moJilepaHMHOCMi ma 3 epaxyeaHHsIM pesli2iliHo-emHiYHOI Kynbmypu
ocobucmocmi; 0CeO0€HHs1 3a2asibHOMACLKUX UYiHHOcmel ceimoeoi ma HayioHanbHOi Kysibmypu; 6UXOEaHHSI KyNbmypu MiXHayioHasbHO20
cninkKyeaHHsl. AemopoM aKyeHmoeaHO yea2y Ha OCHOBHUX O3Hakax MOJliKy/bmMypHOIi oceimu siK eax/iueo20 crnocoby ¢hopmyeaHHs NMe8HUX
couianbHO-HacmMaHo84YuUx ma UjiHHICHO-opieHmauiliHux cxunbHocmel, KOMyHiKamueHUX ma emMnamilHux ymiHb, o do3eosisromb ocobucmocmi
3dilicHroeamu MiXXKynbmypHy e3aemModilo, ma nposiesisimu Po3yMiHHS iHWUX Ky/1bmyp, mosiepaHmHicmb o 8iOHoWeHHH A0 ix Hociie.

Ha ocHoei npoeedeHo20 OocnidxeHHs1 cgopMyeaHO aemopcbke 6ayeHHs1 CcymHocmi nonikynbmypHoi oceimu cy4acHoi ocob6ucmocmi,
30KpemMa yinecnpsiMogaHa couyianisayissi ocobucmocmi, wjo 0608'I3K0B0 EK/II0OYaEe 3acBOEHHsI 3pa3kie i yiHHocmel ceimoeoi Kynbmypu,
KyJIbmypHO-iCMOopuYyHoO20 ma coyiasibHo20 doceidy pi3HuUx KpaiH i Hapodie; ¢hopmyeaHHs1 colyiaslbHO-HacCMaHOBHUX i YiHHICHO-opieHMauyiliHux
sikocmeli ocobucmocmi, cnpoMoXxHoi 0o egheKmueHoi MiXKybMypPHOI KOMYHiKayil, a makoXx po3eumky mosiepaHmHocmi no eiOHoweHHo Ao
iHwux KpaiH, Hapodie, Kynbmyp i coyianbHUX 2pyn; akmueHy couianbHy e3aemModiro. 3 npedcmaeHUKaMu Pi3HUX Kynbmyp npu 36epexeHHi enlacHoOi
KynbmypHoi ideHmuy4Hocmi.

Po3ansinymo yini, npuHyunu, ¢pyHKYii nonikynbmypHoi oceimu y meopii i npakmuyi oceimHbo20 npoyecy.

Knroyoei cnoea: nonikynsmypHa oceima, monepaHmuicms, nonikynsmypHe cepedosuuje, dianoz Kynbmyp, opieHmupu, niéxodu, NpuHyunu,
pyHKUiT.
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ORCID iD 0000-0001-7024-5685,

OPUEHTWUPbI COBPEMEHHOIO NOJIUKYJIbTYPHOIO OEPA30OBAHUA

B cmambe paccmampugaromcsi OpueHmupbl MoJsluKy/ibmypHo20 o6pa3oeaHusi 8 cCoepeMeHHOM o6pa3oeamesibHOM npocmpaHcmee. AKyeHm
cdenaH Ha coyuanbHoe eocrnumaHue JIUYHOCMU 8 KoHmekcme duanoza Kynbmyp; €ocriumaHue moJsiepaHmHoOCmuU U € y4emom pesiu2uo3Ho-
3MHu4ecKoll Kynbmypbl JUYHOCMU; 80CUMaHue Ky/ibmypbl MEXHayUuoHanbH020 o6uweHusi. AemMopoM aKyeHmMupoeaHo 8HUMaHUe Ha OCHOBHbIX
npu3Hakax MosluKysibmypHoO20 06pa3oeaHusi KaK 8aXHo20 cpedcmea ¢hopMuposaHusi onpedesieHHbIX CoOYUabHO-yCMaHO804YHbIX U YEHHOCMHO-
OpUEHMaYUOHHbIX MPeApPacnosioXeHHocmel, KOMMYHUKamueHbIX U 3MMamuyYeckux yMeHul, M0380M0Wux JIUYHOCMU OCywecmensims
MeXKynbmypHoe g3aumodelicmeue, U NPose/IiMb NOHUMaHue Apyaux KyJibmyp, mosiepaHmHOCMb 110 OMHOWEHUIO K UX HOCumersnsm.

Ha ocHoee npoeedeHHO20 uccriedogaHusi c¢hopMUPOBaIOCL a8MOPCKoe sudeHuUe CywHOCMU MosIuUKyIbMypHO20 o6pa3oeaHusi coepeMeHHoU
JIUYHOCMU, 8 YacmHOCMU yesieHanpaeJsieHHasi coyuanu3ayusi Ju4Hocmu, obsi3amesibHO 8K/IIO4asi yceoeHue o6pa3yoe u yeHHocmeli mupoeol
KY/Ibmypel, Ky/bmMypPHO-UCMOPUYECKO20 U COYUaslbHO20 OMnbima pa3/iudHbIX cmpaH U Hapodoe; hopMuposaHue CoyuaslbHO-yCMaHOB8OYHbIX U
UYEeHHOCMHO-OPUEHMAaYUOHHbIX Kadecme JIUYHOCMU, Croco6HOU K 3ghheKmueHOMY MEXKYNbmypHOU KOMMYHUKayuu, a makxe paseumusi
moJsiepaHMHOCMU 10 OMHOWEHUI0 K Opy2uM cmpaHaM, Hapodam, KysibmypaM U coyuasnbHbIX 2Pynn; aKmueHoe coyuanbHoe e3aumodelicmeue. ¢
npedcmasumensiMu pasfuYHbIX Kylbmyp rnpu coxpaHeHUUu cobcmeeHHol KynbmypHol udeHmu4Hocmu.

PaccMompeHbI yenu, npuHyunbl, hyHKUUU NOIUKy/IbmypHo20 o6pa3oeaHusi 8 meopuu u npakmuke o6pasoeamesibHO20 npoyecca.

Knroyeenie cnoea: nonukynsmypHoe obpa3oeaHue, mosiepaHmMHOCMb, MOJUKYy/bmypHoe cpeda, duasoa Ky/nbmyp, opueHmupsbl, N00Xo0kbl,
npUHYUnbI, hyHKYUU.
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COLIANI3YIOYI ACNEKTU AnCuMniiHMm "IHO3EMHA MOBA"

MpucesiyeHo npobnemi coyianizauii ocobucmocmi e npouyeci sus4YeHHs1 iHO3eMHOI MO8U, sIka € YaCMUHOHO MOJliKyIbMypPHOI oceimu
i po3ansidaembcs sik eaxkiueull iHcmpymeHm couianizauii, adanmauii ocobucmocmi e ymoeax noJsikysibmypHo20 cychninbcmea.

Knryoei cnoea: couyianizayisi; iHo3eMHa Moea; nonikynbmypHa oceima; nonikynbmypHa ocobucmicmb; npodgbeciiiHa
couianiszayisi.

MocTtaHoBKa npo6nemu. Couianizauis ocoGucTocTi B
Cy4yacHOMYy CBiTi € He NPOCTOK Ta AOCUTb aKTyarbHO
npo6nemoto, afmke TOW YW iHLWKWIA piBeHb couianizauii go-
3BOMSAOTL i1 3 GinbLioo abo MeHWoW edekTUBHICTIO Bpa-
TW y4acTb Y XWTTi cCycninbcTBa, 3AiNCHIOBaATU coLianbHi
dyHKUiT | poni. B cyyacHii Hayui NoHATTA coujianisauii po-
3yMIETbCA SK MPOLIEC BXOMKEHHSI NIOOAUHWM Yy coLianbHe
cepegoBuLe i i NPUCTOCYBaHHA 4O WOro KynbTYPHUX, MCU-
XOMoriyHMx Ta couionoriyHnx ymoB. Llen npouec € TicHO

NnoB'A3aHMM 3 TPYAOBOK, CYCMiNbHO-NONITUYHOI Ta Mi3Ha-
BanbHOK OiSANbHICTIO NIOAWHU, OTPUMAHHSAM Ta Hakonu-
YeHHsIM [J0CBigy couianbHUX BiAHOCWUH,0MaHYBaHHSAM Ito-
OWHOIO HOBMX COLianbHUX pornen y pisHux ccpepax noachb-
KOl AignbHOCTI, OpMyBaHHAM 1i rOTOBHOCTI 4O coLianbHUX
nin. B pesynbTaTi akTMBHOI couianisauii Monoaoi noanHn
BiAOyBaeTbCA ii BKNIOYEHHS Y aKTUBHE XXUTTS CYCMiNbCTBa,
CTaHOBSIEHHS COLlianbHUX, MPOMaAsSHCbKUX | JYXOBHUX SIKO-
cTen 0cobUcTocCTi.
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