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LieC LLOAEHHMX ManeHbKMX KPOKIB KOXHOrO i3 cy6'ekTiB OCBi-
THbOro cepegosuiia. OuiHka Ta aHani3 6a4eHHst OCBITHLOIO
cepefoBua CTyAgeHTaMyM OaB HaM 3MOry BigHaWTU TOYKY
OMnopU Ta OKPECTUTM MOXIMBI LUMSXN BOOCKOHANEHHS OCBi-
THBOro cepefosula. Tenep BaXMBO YCBIAOMWUTW BRAacHI
30HM BiOMOBIAANbLHOCTI Ta MnaHyBaTy noganbLui Aii.
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KneBckuit HaumoHanbHbIW yHUBepcuteT umeHu Tapaca LlleBuyeHko, Kues, YkpauHa
CTYOEHYECKOE BUOEHUE OBEPA30BATENbHOW CPEQbl YHUBEPCUTETA

HccnedosaHo u npoaHanu3upoeaHo eocnpusimue cmydeHmoe y4e6Ho020 npocmpaHcmea yHueepcumema; coa2sacHo pesysibmamam uccredo-
8aHus onucaHbl 803MOXXHbIE MePCrieKmusbl yyqweHue y4ebHo20 npouecca.
Knroyeenie cnoea: o6pazoeamenbHasi cpeda, KOMMOHEHMbI o6pa3oeamesibHOL cpedbl, codepaHue o6pa3oeaHusl.
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STUDENT VISION OF THE EDUCATIONAL UNIVERSITY OF THE UNIVERSITY

The article defines the subject and the structure of the educational environment of the institution of higher education. In accordance with the
determined components of the educational environment such as physical conditions of the premises, the mode of educational process, the set of
skills to be gained during this process, the practice and the scientific research of the students, the students’ vision of the educational environment

and its evaluation have been emphasized.

The ways of improvement of the educational environment of the institutions of higher education have been defined on the basis of the

conducted research.

The perspective of the further research lies in determining the means of updating the educational environment through the example of a

particular educational institution.
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THE RESEARCH AND PRACTICE IMPLEMENTATION
IN THE EDUCATION SYSTEM OF SOCIAL WORKERS
(THROUGH THE EXAMPLE OF FINLAND)

This article deals with the historical aspects of the implementation of the research and practical approach in the education
system of social workers. The author shows the specifics of Finnish educational practice and defines the main characteristics,
tasks and goals of the social workers training system. She also stresses problem areas of the innovative theories and practices
implementation process into the Finnish education system.

Modern world trends and changes in the society indicate the need for new approaches to the education of social workers who
are constantly involved in finding ways to solve social problems of different nature. The aspect of improving training programs
and social work as a whole, requires that social work professionals should understand local trends, and also approach social
problems from a global perspective.

The author stresses, that the new education models should based on empirical knowledge, due to work out solutions of the
main social problems. Despite the existence of projects for the development of integration and the use of theses in practice,
current realities show an inadequate level of readiness of specialists in the social sphere for timely intervention and solving
social problems. In order to provide a quick and successful response to emerging social problems, it is necessary to rethink
some traditional paradigms and provide a combination of practice and research in the context of training specialists. That
vocational training should guarantee a knowledge base for activities that provides opportunities for developing new methods in
the field of social work. This process depends on many factors, such as social, economic, cultural change in the society.
Education and practice in social work have always been an inseparable component of training for social workers. In accordance
with the fieldwork and the results of the theses, the students built a strategy of practice and research integration.

Keywords: social work education, method, research model, practice, modern approach, development.

The relevance of problem. Modern world trends and
changes in the society indicate the need for new
approaches to the education of social workers, for both
local and international practice. As social workers must
actively participate and contribute to solving emerging
problems, training of specialists in this area requires
innovative views and models of practice. New models
should be based on empirical knowledge, and their use

should provide an opportunity to develop recommendations
for solutions in problem areas of practice in the field of
social development.

Analysis of recent research and publications shows
the intentions of studyingthose aspects of social work
education for the training of practitioners who have the
relevant knowledge, skills and ability to professionally evaluate
phenomena, situations, results, and consequences. Since

© Shubchynska A., 2017



COLIANIbHA POBOTA. 2(2)/2017

~ 73 ~

the education system needs constant development and
improvement of approaches in connection with the modern
development of society, the issue of developing
mechanisms that can make a timely impact on the learning
situation remains relevant and requires further researches.

Tendencies of the research and practical approach and
the place of it in the education of social workersare being
studied by Cameron P.J., Fair C., Walsh J., Rutherford G.,
Sharp E., Piippo S., Hamaldinen J., Savolainen A,
Suonio M. and Vaisanen R. Such scientists as Jennifer A.,
Christine A., Coulton C., Hardcastle D. A., Bisman C. D.
researched the features of introducing modern innovations in
the education system and its development (Cameron P. J.,
2008, Coulton C., 2005, Hardcastle D. A., C. 2003, Sharp E.,
2010, Piippo S., 2013).

The aim of this article is to determine the specific features
of the theory and practice implementation as the main
component of social workers system of education in Finland.

The tasks of our study are:

1) to analyze the use of the research and practical
approach to the education system in its historical
perspective;

2) to define the features and possibilities of modern
Finnish education and identify the main characteristics,
objectives and goals;

3) to identify the tasks and problem areas of the
introduction of innovative theory and practice in the
education system of Finland.

The historical review. Education and practice in social
work were inseparable from the early stages of the
development of specialists training in this field. Due to the
fieldwork and the results of the theses, the students built a
strategy of practice and research integration. Despite the
existence of projects for the development of integration and
the use of theses in practice, a systematic approach to
practical research was not developed. Most often, the
results of the study and their practical application gave
abstract results (Synnodve, K., Susanna, H. and Jari, S.,
2007).In the 1970s, publications about the importance of
the relationship between practice and research appeared
in the professional literature, practice was considered an
activator. In 1972, there was a need for cooperation
between research and practice in planning of documents
regarding education in the field of social work. But at that
time this initiative did not activates efforts in this direction.

The period of cooperation planning in terms of
legislation in the field of practice and research began in the
1980s. In 1984, new legislation on social security came into
force. Itdetermined such concepts as training, research,
experimental work, and social security development as one
of the functions of municipalities. A new type of cooperation
was organized within the municipal social service
department. Thus, the functions of a municipality (social
services and practice) and a university (education and
research) were combined (Suoninen-Erhi6 L., 2003).

The problematic point that provoked a lot of discussion
was the question of cooperation models planning. The
issue was how to build cooperation between municipalities
and universities, in order to guarantee a knowledge base
for professional activities and, based on this, the
development of new methods in the field of social work.

The city government of Helsinki has prepared a
contract with the Institute of Social Policy of the University
of Helsinki, for a joint project with the following topic: Social
work as an instrumentof knowledge production. The
project, which began in 1986 and ended in 1989, gave a
wide range of opportunities and finding problem points in

combination of research and practice (Rajavaara M.,1989,
Rajavaara M., 1992, Rajavaara M. and Sirvid A., 1991).
The following conclusions were made: cooperation makes
it possible to create knowledge as a unique result of
practice; practical research develops the ability of social
workers to think reflexively, improve research skills and the
ability to evaluate various studies and their results. At the
end of 1989, the Ministry of Social Affairs and Health
organized a working team for monitoring in the field of
education in the social sphere.

In the second half of the 1990s, the Ministry of Social
Affairs and Health adopted new projects. One of them relates
to the future of social work in general, and the other one
relates to specialization in social work (Kananoja, A., 1997).
The first project supported the idea of the need to combine
practice and research in university social centers. The other
project emphasised the importance of cooperation in the field
of practice, education and research, necessary for the
development of specialization. As a result, in 2001, Law on
competence centers in social field was adopted.

In 2001, the institution named the HeikkiWaris Institute
was opened and the division was founded for cooperation
in the field of social workers education, namedPraksis. The
main purpose of these institutions is to develop social
education and ensure the development of practice.

In modern realities, in the Nordic countries there are
two current positions of education for social workers.
Proceeding from this, Finland is placed within the
framework of the Integrated Research Model. This model
places a strong emphasis on the academic aspect and
closely connects itself with the university system with a
sufficiently clear definition of the duration of the academic
career programs (BA, MA etc). Particular attention in this
model is given to the criteria for teachers who are recruited
on the basis of their academic merit in social work (rather
than other academic disciplines). In this model, emphasis
is placed not so much on teaching skills as on research
experience in certain basic areas of social work. Also, this
model supports the idea of academic freedom (which does
not meet specific needs), as well as a more skeptical
attitude towards the requirements for normative research.

Finnish education has a set of characteristics and is based
on close connections between theory and practice, thus
forming a connection between the theoretical thinking of
students and practical work. The system of education is aimed
at providing theoretical, professional and ethical foundations.
Due to the theory, a foundation for professional identity and
understanding of the basics, nature, and conditions for
development in this field is being created.

The task of Finnish education is to develop skills that
are necessary for research and practical social work. The
main skill in the practical context is the mastery of standard
approaches and the development of alternative solutions
and processes. Students practice throughout the training.
The competence of social workers depends on
methodological research and the application of this
information in their work.

The goal of education is to develop social work and
strengthen its scientific basis, as a research profession.
Thus, students have the opportunity to apply scientific
theory and methodology to understandingsocial problems
and phenomenaand making professional decisions and
developing their own practical approach (Sosnet.fi., 2017).

With the growth of global social problems, social
workers constantly participate in the search for solutions to
both local and global problems. This means that education
and training of specialists is largely related to the context
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(socio-cultural environment). The aspect of improving
training programs and social work as a whole requires that
social work professionals should understand local trends
and approach social problems from a global perspective.
To ensure this process, it is necessary to rethink some
traditional paradigms and provide a combination of practice
and research to create new ideas, and for this process
there is such a necessary resource as time.

In Finland, the qualification of social work includes a
bachelor's and master's degree. Social work training is
largely based on practical experience, since the main task
of education in this field is to create the skills necessary for
both practice and research.

Education in social work includes periods of
compulsory practice (the degree of teaching of practice is
about 30 ECTS as a minimum). At Finnish universities,
practical study for bachelor's and master's degrees are
organized in different ways. Finnish education determines
that study periods are an important role in supporting the
development of students’ professional identity. These
practices are mandatory and regulated by law (Karvinen-
Niinikoski, Hoikkala and Salonen, 2007).

There are two periods of study. The first one is in case
studies, and the second one is in advanced research. The
main goal of these periods is to integrate theory, practice
and research. Students should practice in special units for
teaching social work practices, for example, public social
departments, health organizations and public
organizations. Due to this system, there is cooperation
between a student, social work teachers, and a social
service provider who is a teacher of practice.

In Finland, there is a degree of professional licensing,
which is based on a scientifically-oriented approach and is
intended to strengthen professional practice (scientific basis)
and improve professional skills. The urgency of obtaining
this degree depends on the following current trends: The
demand for professional experience in connection with the
emergence of new tasks and problems; expansion and
development of professionalism in research and analysis;
the need for knowledge resulted from research.

The National Post-Graduate School for Social Work
and Social Services, which is represented by six
universities in Finland and the National Institute for Health
and Welfare (THL), is a postgraduate degree in Finnish
education. The postgraduate program is aimed at such
aspects of education as experience and knowledge bases
of social work, as well as social problems arising in social
work in their social and cultural context (Sosnet.fi., 2017).

Conclusion. The development of practical research in
the context of education and training of social workers has a
long history. It took Finland about 30 years to create a
successfully functioning model that combines practice and
research in social work. This process needs constant
rethinking and innovations, and it depends on many factors,
such as social, economic, cultural change in the society.

In order to facilitate social changes, solving problems in
human relations, empower people and increase their
welfare, there is a need of new approaches and methods of
professional activity effectiveness evaluation.

Thus, this fact forms the following tasks: 1) creation and
subsequent development of approaches and methods,
based on the understanding of modern trends and problem
areas of the society, and relevant knowledge obtained from

practice and theory; 2) monitoring and evaluation of the
effectiveness of approaches and practices of social work
and improvement of practice on the basis of evaluation.

During the study, the following problems were
identified:

» Problems of providing an opportunity for research
and practice.

* Problems of motivation and involvement of social
agents at different levels to provide practice.

» Development and improvement of the organizational
structure for the creation and constant accumulation of a
database, which is unique for social work.

* The problems of timeframes for implementing
performance evaluation and developing new approaches —
changes occur faster than the process of analyzing social
phenomena.

* The need for monitoring and practice at different
levels (local and global).

Perspectives of further research.The current trends in
the world, changes, the emergence of new problems and the
lack of resources for timely intervention and solution of the
problem suggest that we need to develop new approaches for
theformation of social workers, as professionals who ensure
the implementation of the main tasks of social work. This is
the relevance and perspective of the study.
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A. lLly6uymnHcbKa, cTya.
KuiBcbkuit HauioHanbHUM yHiBepcuteT imeHi Tapaca LleBuyeHka, KuiB, YkpaiHa

OCOBMBOCTI BMIPOBAIKEHHA [OCHNIAHULBKOI TA NPO®ECIAHOI MPAKTUK
Y CUCTEMY NIArOTOBKW COLIANBHUX NPALIIBHUKIB
(HA NPUKNALI ®IHNAHAOI)

CyuyacHi ceimoei meHdeHUyii 8 coyiymi ceid4amsb npo HeobxidHicmb Hosux nidxodie do npogeciliHoi nidzomoeku i oceimu coyianbHuUx npayi-
8HUKi8, siki mocmiliHo 6epymb y4acmb y 3HaxoO)XeHHi wiisixie po3e’a3aHHs1 coyianbHux npobrem pi3Ho2o xapakmepy. Acriekm 830CKOHasleHHs
npozpam nid2zomoeku coyianbHuUx npayieHukie 3azanom eumazae, w06 ghaxieyi coyianbHoi po6omu po3yminu micyeei meHAeHyil, a makox nidxo-
ounu do coyianbHux npobnem i3 2nobanbHo20 no2nsady. Hoei Modeni oceimu noeuHHi 6azyeamucsi Ha eMnipUYHUX 3HaHHAX, a IX 3acmocyeaHHsI
Mae dagamu Moxugicmb po3pobrsimu pekoMmeHOauii 5151 supiweHHs1 NpobieMHUX NUMaHb NPaKMuKu 8 2any3i coyianbHo20 po3eumky. He due-
NI1YUCL Ha iCHy8aHHS MpoeKkmie po3sumky iHmezpayii i sukopucmaHHs 0ocnidxeHb y Npakmuyi, cy4acHi peanii nokasyroms HedocmamHil pieeHb
2omoeHocmi ¢haxieyie couyianbHOi cghepu Onsi ceoevyacHO20 empyyaHHsl ma eupilleHHs1 coyianbHux npobnem. [ns 3abe3neyeHHs1 WeUOKO20 i
ycniwHo20 peaz2yeaHHs1 Ha 8UHUKaloYi coyianbHi npobnemu HeobxiOHe nepeocmucrieHHs1 desikux mpaduyiliHux napaduzm i 3abe3ne4eHHs1 Noeo-
HaHHS1 npakmuku i docnidxeHHs1 8 KOHMekcmi nidzomoeku ¢haxieyie. To6mo npogpeciiiHa nidzomoeka Mmae 2apaHmyeamu 6a3sy 3HaHb Ons1 Qisnb-
Hocmi, o 0ae Moxnueocmi Ons1 po3pobku Hosux Mmemodie 8 obnacmi coyianbHoi po6omu. JaHuli npoyec makox 3anexums 8i0 6azambox ¢hak-
mopie, makux siK: coyianbHi, eEKOHOMIiYHI, KynbMypHi 3MiHU e cycninbcmei. Oceima i npakmuka e couianbHili po6omi 6ynu 3aexdu Hepo30iNbLHUMU
KOMMOHeHmamu oceimu 0Onsi coyianbHuUx npayieHukie. 3agdsiku npakmu4Hili po6omi i pesynsmamam docnidxeHb, cmydeHmu po3pobrssromb
cmpamegzito iHmezpayii npakmuku i docnidxeHHsi. Y cmammi po32ssiHymo icmopuyHi acnekmu enpoeadxeHHs1 A0cniOHUYBLKO20 i MPaKMu4YHo20
nioxody y ¢hiHcbKy cucmemy oceimu Ansi nidezomoeku coyianbHUX npayieHukie. Po3kpumo ocobnueocmi ¢iHcbKOi oceimu; eusiesieHo OCHOBHI
Xapakmepucmuku, 3ae0aHHs1 ma yini cucmemu nid2omoeku coyianbHUX NpayieHUKie, MaKox eu3HavyeHi 3aedaHHs1 i NpobneMHi cghepu 3acmocy-
8aHHs1 iHHoB8ayiliHux meopill i npakmuk e cucmemy oceimu PiHnsHJII.

Knroyoei cnoea: nidzomoeka coyianbHux npayieHukie, Memood, Modesib AoCidxeHHsI, Npakmuka, cy4acHuli nioxio, po3eumox.

A. Wy64umHckasn, cTya.
KueBckuit HauMoHanbHbIW YHMBepcuTeT UMeHn Tapaca LlleByeHko, KueB, YkpanHa

OCOBEHHOCTW BHEAPEHUA UCCNEQOBAHUA N MPAKTUKMN
B CUCTEMY OBPA30BAHUA COLIMANBbHBLIX PABOTHUKOB
(HA NMPUMEPE ®UHNAHOUN)

B cmambe 0aH 0630p ucmopu4eckux acrekmoe npuMeHeHusl ucciedoeamesibCKO20 U MpakmMu4ecko20 nodxoda e cucmeme o6pa3oeaHusi co-
YuanbHbix pabomHukos. Packpbimbl oco6eHHocmu ¢huHCKo20 obpa3oeaHusi; onpedesieHbl 21agHble Xxapakmepucmuku, 3adayqyu u yenu cucmemsl
nodzomoeku coyuanbHbix pabomHuKos, a makxe onpedesieHbl 3adayu u nNpobremMHbie cghepbl 8HeOPEeHUs UHHOBAUUOHHbIX meopull U NPakmuk e
cucmemy obpasoeaHusi PuHASAHOUU.

Knroyesnie crnosa: nodzomoeka coyuanbHbIx pabomHukos, Memod, Modesb uccriedo8aHusl, Mpakmuka, coepeMeHHbIlU Modxod, pazsumue.



